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With the advancement of technology, social media use increases day by day, especially among university stu-
dents. This descriptive and correlational research was conducted with the aim of investigating attitudes of
nursing and midwifery students towards social media in terms of certain variables. The population of the re-
search comprised students studying at the nursing and midwifery department of a health college (N = 336), and
the sample of the research constituted students who were chosen using accidental sampling from the population
(n = 254). A Student Information Form and the Social Media Attitude Scale were used for data collection. It was
identified that 73% of the students studied nursing and 64.2% used social media for various reasons. The
averages scores for total score, social competence, need for sharing, relationship with the teachers, and social
isolation dimensions of Social Media Attitude Scale were found as 72.19 + 10.92 (23-115), 14.17 + 4.87
(6-30), 27.65 *= 6.08 (8-40), 7.50 + 3.20 (3-15), and 13.14 + 5.01 (6-30), respectively. It was observed that
nursing and midwifery students had positive attitudes towards social media. Furthermore, although the personal
characteristics of students do not affect their attitudes towards social media, the features of social media have a
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statistically significant effect on students attitudes towards social media.

1. Introduction

Fast-moving information technology and communication instru-
ments have become essential for people who need to access and use
information effectively. The fastest and most practical way of accessing
information is undoubtedly the internet. The internet is both a network
that connects millions of people all over the world and an environment
that connects thousands of social groups (Tektas, 2014). The internet,
the greatest supporter of modern communication systems, emerged in
the 1970s and developed rapidly, especially after the 1990s, and has
reached a point where it arouses great interest for people from all strata
and all ages (Akinci Vural and Bat, 2010; Willoughby, 2018).

The internet allows people to communicate faster and more effec-
tively, observe instantaneous changes in life, and share personal ex-
periences and opinions. Social media, which is an important element of
the internet, plays a large part in communication and information
sharing (Arslan and Kirik, 2013; Sarsar et al., 2015).

Social media is a common term used for online tools, services,
websites, and applications that allow people to share information,
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opinions, and interests (Dal and Dal, 2014; Oztiirk and Talas, 2015;
Solmaz et al., 2013). Furthermore, social media is a broad field of in-
ternet, which involves forums, content blogs (Tumblr, Blogger), mi-
croblogs (Twitter), social network sites (Facebook, MySpace, Google
Plus, Twitter), professional networks (LinkedIn), and sites where ex-
traordinary works are shared (YouTube, Flickr), cooperative websites
(Wikipedia), virtual reality and gaming websites (HumanSim, Second
Life) (Aslanyiirek et al., 2015; Dal and Dal, 2014; Hamm et al., 2013;
Moorhead et al., 2013; Otrar and Argin, 2014; Oz, 2014; Ventola,
2014).

Social media is becoming ever more widespread around the world
and it eases people's lives in many ways (Koc and Tatli, 2017). How-
ever, it has a few negative effects such as deteriorating relationships
and causing a loss of time. Furthermore, sharing informal, deficient,
unaccredited information leads to the spread of non-evidence-based
information, and security and ethical problems may occur due to the
display of personal identity (Kilis et al., 2014; Ross, 2012; Ventola,
2014).

Healthcare systems develop in parallel with the technological
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developments, which gives rise to applications such as tele-medicine
(Istk and Giiler, 2010). Tele-medicine, a subbranch of tele-health
meaning ‘distant healing,” mostly involves treatment and patient
follow-up (World Health Organization, 2010). Tele-health provides
healthcare services to people who live far from health institutions
(Dasgupta and Deb, 2008). Social media helps people who are in need
for healthcare to receive care services through the internet and various
websites (Ventola, 2014). Individuals who become literate in health can
make informed decisions about their health and benefit from web-based
healthcare education (Kendir Copurlar and Kartal, 2016).

Providing healthcare services through internet and social media
sites will gradually become widespread. The majority of students who
study health-related subjects use social media platforms in various ways
(Jones et al., 2016; Price et al., 2018; Usher et al., 2014). Most nursing
students consider themselves competent enough to discuss nursing
education on social media. Furthermore, use of social media for nursing
education is still at a very early stage (Jackson et al., 2018). Social
media has become prominent for nursing education in recent years.
Although there are various warnings about the use of social media,
social media might assist nursing students to develop cognitive and
writing skills and encourage their occupational commitment (Jackson
et al., 2018). However, there are only a limited number of examples for
social media use for nursing education (Jackson et al., 2018). The
number of publications on the attitudes of nursing students towards
social media is also limited (Al-Shdayfat, 2018). Thus, the attitudes of
nursing and midwifery students, who are important members of the
healthcare team, towards social media should be investigated. In the
literature, there are studies investigating teenagers' (Alican and Saban,
2013; Otrar and Argin, 2014, 2015) and university students’ social
media habits (Akin et al., 2015) and attitudes towards social media
(Acar, 2013; Aslanyiirek et al., 2015; Bedir, 2016; Erdem Aydin, 2016;
Tektas, 2014). However, no studies investigating the attitudes of nur-
sing and midwifery students towards social media were found. From
this point, this study was conducted with the aim of evaluating the
attitudes of nursing and midwifery students towards social media.

The questions below were answered in line with this objective:

- What are the personal and social media habits of the students?

- How are the attitudes of the students towards social media?

- Are there any statistically significant differences between the stu-
dents' personal and social media habits and the social media attitude
scale?

2. Methods
2.1. Research type

The research is a descriptive and correlational research.

2.2. Research population and sample

The population of the research comprised nursing and midwifery
students studying at the health college of a public university in north of
Turkey (N = 336). In May 2017, when the research was conducted, a
total of 253 students were studying in the nursing department and a
total of 83 students were studying in the midwifery department. It was
aimed to reach the entire population without performing any sample
calculations. The criteria for involvement in the research were being a
student in the nursing or midwifery departments and being voluntary to
participate in the research. The research was completed with the stu-
dents who were present at the university on the day the data were
collected (n = 254; 76% of the population). According to the popula-
tion and sample number, the results of the present study reflected a
3.04% error rate and 0.95 confidence interval.
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2.3. Data collection tools

A Student Information Form and the Social Media Attitude Scale
were used for data collection.

2.3.1. Student Information Form

The form consisted of a total of 15 items questioning socio-
demographic characteristics such as age, sex, department, academic
year, and other factors such as frequency of use of social media plat-
forms (the items were sorted as Facebook, LinkedIn, Twitter,
Foursquare [Swarm], Instagram, Snapchat and others, and a five-point
Likert scale was used as “Never,” “Rarely,” “Sometimes,” “Frequently,”
and “Always”), the purpose of using social media platforms, time al-
located to social media, and the device used to access social media.

2.3.2. Social media attitude scale (SMAS)

The scale, developed by Otrar and Argin in 2015, consists of four
dimensions and 23 items. The dimensions of the scale are Social
Competence (6 items), Need for Sharing (8 items), Relationship with
Teachers (3 items), and Social Isolation (6 items). The dimension scores
of the scale are calculated without any alterations. However, because
all the items comprising the social isolation dimension are reversed
items, items for this dimension are reverse coded when calculating the
total scores of this dimension (Otrar and Argin, 2015). The scale was
developed on youths aged 13-18 years and also used to identify the
university students’ attitudes toward social media (Akiiziim and
Saracoglu, 2017). The Cronbach alpha value for the original scale was
0.85. The Alpha value for the SMAS scores obtained from the sample of
this study (n = 254) was 0.89.

2.4. Data collection process

Nursing and midwifery students involved in the research were in-
formed about the duration and aim of the research in line with the
voluntary basis, and data were collected using questionnaires.
Questionnaire forms were delivered to the students, who were asked to
fill in the form in 20 min, after which the forms were collected in May
2017.

2.5. Ethical considerations

It is obligatory to follow scientific and universal principles while
conducting research. The Helsinki Declaration was abided by
throughout the study. Consent was obtained from the Dean's office and
the head of the department from which the research data were ob-
tained, and the students were informed about the purpose and content
of the research. Written approval was obtained from the Local Ethics
Committee (E.10935). The students were told that their names would
not be written on the data collection forms. All students gave written
informed consent.

2.6. Data analysis and evaluation

Data obtained from the questionnaire forms were recorded to the
database, which was composed using the Statistical Package for the
Social Sciences for Windows (SPSS 21.0) package program, and data
were analyzed using the same program. For the data analysis, ordinal
variables were evaluated using arithmetic mean and standard devia-
tion, and minimum, maximum, and nominal variables were evaluated
using frequency and percentage. Pearson's correlation test was used to
determine the relationship between ordinal variables, the t-test was
used to determine the difference between the means of two groups, one-
way analysis of variance (ANOVA) was used to determine the difference
between more than two groups, and Tukey's honestly significant dif-
ference (HSD) test was used for further analysis when a statistically
significant difference was present. The level of significance was
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Table 1

Distribution of the Social Media Attitude Scale scores according to the personal and social media habits of students (n = 254).
Personal and Social n (%) Social competence Need for sharing Relationship Social isolation Total
Media Habits Mean * SD Mean + SD with teachers Mean * SD Mean * SD
Characteristics Mean + SD

Age groups (year)

18-19 84 (33.1) 14.57 = 4.85 28.71 + 5.60 7.49 = 3.08 13.75 = 4.63 73.02 = 9.58
20-21 118 (46.5) 13.64 = 4.86 27.41 + 6.40 7.37 = 3.33 12.54 = 5.00 71.87 = 12.24
22 and 1 52 (20.5) 14.71 = 4.88 26.50 + 5.89 7.83 = 3.10 13.50 = 5.54 71.54 + 9.85
F =1.323" p = 0.268 F = 2.337" p = 0.099 F = 0.364" F = 1.605" p = 0.203 F = 0.385" p = 0.681
p = 0.695
Age (Mean *+ SD) 20.41 + 1.90 r= —0.007" r= —0.100" r = 0.066" r=-0.031" r= —0.037"
Min-Max. 18-30 p=00911 p=0.113 p = 0.292 p = 0.624 p = 0.553
Sex
Female 210 (82.7) 13.88 = 4.66 27.96 = 6.01 7.51 = 3.18 13.13 + 4.97 72.22 *+ 10.63
Male 44 (17.3) 15.55 = 5.61 26.18 + 6.25 7.45 = 3.29 13.18 = 5.27 72.00 + 12.37
t= —1.844° t =1.730° t=0.110° t= —0.062° t=0.112°
p = 0.070 p = 0.089 p=00913 p = 0.951 p=00911
Marital status
Married 4 (1.6) 14.50 = 4.51 26.25 + 5.74 8.00 = 2.83 11.75 = 5.25 73.00 + 11.58
Single/widow/ 250 (98.4) 14.16 = 4.88 27.68 + 6.09 7.50 = 3.21 13.16 = 5.01 72.17 = 10.94
divorced t=0.138° t= —0.465° t=0.312° t= —0.558° t = 0.150°
p = 0.890 p = 0.642 p=0.755 p =0.577 p =0.881
Department
Nursing 183 (72.0) 14.42 = 5.00 27.56 * 6.18 7.44 = 3.29 13.11 = 5.03 72.31 £ 11.25
Midwifery 71 (28.0) 13.51 = 4.48 27.90 + 5.85 7.66 = 2.97 13.20 = 4.98 71.87 + 10.09
t =1.345° t = —0.404° t= —0.490° t=—-0.117° t = 0.283°
p=0.180 p = 0.686 p=0.624 p = 0.907 p=0.778
Year at school
1st year 60 (23.6) 13.50 = 4.63 27.90 + 5.89 7.28 = 3.13 13.43 = 4.87 71.25 *+ 9.89
2nd year 71 (28.0) 15.27 = 5.15 28.75 = 5.76 7.75 = 3.25 13.63 = 5.24 74.13 £ 11.49
3rd year 73 (28.7) 13.86 = 4.83 27.45 * 5.71 7.18 = 3.23 12.67 = 4.70 71.82 + 10.57
4th year 50 (19.7) 13.84 = 4.65 26.10 = 7.02 7.90 = 3.18 12.76 = 5.33 71.08 = 11.73
F=1.773" F =1.935" F = 0.738" F = 0.605" F = 1.093"
p=0.153 p=0.124 p = 0.530 p=0.612 p = 0.353
Facebook frequency of use
Never (a) 67 (26.4) 1291 = 464 (a<e) 26.85 * 6.59 7.13 = 2.95 13.34 = 4.79 69.55 = 12.02
Rarely (b) 47 (18.5) 13.81 = 4.94 27.21 * 6.30 6.72 = 2.98 12.62 = 4.42 71.13 = 9.97
Sometimes (c) 55 (21.7) 13.73 = 4.59 27.49 + 6.34 7.75 = 3.27 12.35 = 5.68 72.62 + 10.09
Often (d) 56 (22.0) 15.23 = 5.04 28.32 = 5.77 7.75 = 3.54 13.34 = 5.00 73.96 = 11.04
Always (e) 29 (11.4) 16.41 = 4.54 (e > a) 29.24 + 4.26 8.69 = 2.99 14.62 = 5.00 75.72 = 10.00
F=3.658" F = 1.028" F =2.122" F=1.161" F = 2.283"
p=0.006 p =0.393 p =0.079 p=0.329 p = 0.061
Mean. * SD 2.74 + 1.36 r=0.231" r=0.116" r=0.149" r = 0.036" r=0.175"
Min.-Max. 1-5 p=0.000 p = 0.065 p=0.017 p = 0.566 p=0.005
LinkedIn frequency of use
Never 250 (98.4) 14.08 = 4.86 27.54 + 6.04 7.42 = 3.14 13.09 = 5.02 71.95 + 10.82
Rarely 1(0.4) 20.00 =+ - 30.00 + - 11.00 = - 20.00 = - 77.00 * -
Sometimes 1(0.49) 18.00 * - 37.00 + - 14.00 * - 16.00 * - 89.00 =+ -
Often - - - - - -
Always 2(0.8) 19.50 = 3.54 36.00 = 5.66 13.50 = 2.12 14.50 = 3.54 90.50 = 7.78
F =1.521" F = 2.153" F=4.353" F = 0.790" F=2.827
p =0.210 p = 0.094 p=0.005 p = 0.500 p=0.039
Twitter frequency of use
Never 164 (64.6) 13.76 = 4.95 27.05 £ 6.56 7.33 = 3.15 12.94 + 5.02 71.20 = 11.73
Rarely 22 (8.7) 14.14 = 3.91 28.27 + 4.63 7.64 = 3.16 12.86 = 4.42 73.18 + 9.76
Sometimes 34 (13.4) 15.26 = 4.93 29.50 + 5.40 8.03 = 3.38 1491 = 5.50 73.88 = 9.38
Often 19 (7.5) 15.84 = 5.08 29.37 + 3.93 7.89 = 2.96 12.63 = 4.50 76.47 = 8.61
Always 15 (5.9) 14.07 = 4.50 26.93 + 5.32 7.53 = 3.78 12.33 + 4.88 72.20 = 8.03
F = 1.296" F = 1.688" F = 0.429" F = 1.299" F = 1.323"
p = 0272 p=0.153 p =0.787 p=0271 p = 0.262
Swarm frequency of use
Never (a) 181 (71.3) 13.65 = 4.68(a <c; 27.06 + 6.27 7.36 = 3.25 13.20 = 5.13 70.88 + 11.21(a >c;
Rarely (b) 25 (9.8) a<e) 28.84 + 4.65 7.84 = 2.98 12.80 = 4.21 a>e)
Sometimes (c) 21 (8.3) 14.00 = 4.55(b < e) 29.95 + 5.00 8.38 = 3.06 13.90 + 5.53 73.88 = 9.12
Often (d) 16 (6.3) 17.29 = 4.88(c > d) 27.00 + 6.73 6.38 = 2.66 11.06 = 4.30 77.71 + 8.73(c > a)
Always (e) 11 (4.3) 12.69 = 4.63(d < e) 31.27 * 4.69 9.00 = 3.26 14.45 = 4.27 71.00 = 9.92
19.18 = 4.42(e > a; 81.00 = 8.09(e > a)
e >bje >d)
F=6.480" F = 2.498" r = 0.043 F = 1.670" F =1.036"r = 0.389 F=4.182"
r=0.000 r = 0.157 r=0.003

Instagram frequency of use

(continued on next page)
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Personal and Social n (%) Social competence Need for sharing Relationship Social isolation Total
Media Habits Mean * SD Mean * SD with teachers Mean * SD Mean *+ SD
Characteristics Mean + SD
Never (a) 33 (13.0) 11.73 + 5.83 (a<e) 21.61 + 7.47(a < d); 6.48 + 3.45 11.39 + 5.14 64.42 + 14.61(a < d;
Rarely (b) 9 (3.5) 11.44 += 2.79(b < e) (a<e) 7.22 + 3.03 10.78 + 3.73 a<e)
Sometimes (c) 22 (8.7) 13.82 + 4.51 22.78 + 5.45(b < e) 6.86 = 2.70 14.05 + 5.54 66.67 = 9.12(b < e)
Often (d) 80 (31.5) 13.06 = 4.10(d < e) 25.41 + 5.52(c < e) 7.50 = 2.89 12.80 = 4.48 68.05 + 9.48 (¢ < e)
Always (e) 110 (43.3) 15.99 *+ 4.64(e > a; 2741 £ 521(d < e) 7.96 + 3.38 13.92 + 517 71.18 * 9.92(d > a;
e > bje >d) 30.49 + 4.41(e > a; d<e
e>bje >ce>d 76.53 + 8.69(e > a;
e>bje>ce>d
F=8.632" F=21.769" F = 1.664° F=2.497° F=11.755"
p=0.000 p=0.000 p = 0.159 p=0.043 p=0.000
Snapchat frequency of use
Never (a) 131 (51.6) 13.31 *+ 5.06 26.02 + 6.95(a < ¢; 7.37 = 3.35 12,45 + 4.88 70.24 + 12.54
Rarely (b) 34 (13.4) 14.74 = 4.26 a<d;a<e) 7.38 + 2.88 13.71 + 4.36 72.85 * 8.04
Sometimes (c) 30 (11.8) 14.63 = 4.81 28.44 + 4.43 7.73 = 3.15 14.67 = 5.27 73.47 + 9.03
Often (d) 23 (9.1) 15.57 + 3.96 29.77 + 4.37 (c > a) 791 = 2.75 13.65 + 5.83 75.57 * 7.25
Always (e) 36 (14.2) 15.47 + 4.87 29.74 = 3.61(d > a) 7.67 + 3.31 13.50 + 5.12 75.42 = 9.09
29.78 + 4.82 (e > a)
F = 2.386" F=5.581" F = 0.226" F = 1.546° F = 2.579%
p = 0.052 p=0.000 p = 0.923 p = 0.189 p = 0.038
WhatsApp frequency of use
Never (a) 76 (29.9) 13.79 = 4.59 27.86 + 6.32 7.71 * 3.06 13.50 + 5.25 71.86 + 11.86
Rarely (b) 14 (5.5) 12.29 + 3.77 23.57 + 6.47(b < e) 7.71 = 3.17 13.00 + 4.21 66.57 * 8.86
Sometimes (c) 49 (19.3) 13.41 = 460 (c < e) 26.27 + 6.27 (¢ < e) 7.20 £ 3.21 11.31 = 447 (c < e) 71.57 = 10.16
Often (d) 62 (24.4) 14.06 = 4.69 27.69 + 5.57 7.21 + 3.14 13.29 + 4.48 71.68 + 10.63
Always (e) 53 (20.9) 16.02 + 5.53 (e > ¢) 29.68 + 5.34(e > b; 7.77 + 3.49 14.17 + 5.59 (e > ¢) 75.30 = 10.54
e >c¢)
F=2.950" F=3.880" F = 0.424" F = 2.368" F = 2.130"
p=0.021 p=0.004 p=0.791 p = 0.053 p = 0.078
Using purposes of social media platforms
Education (a) 31.2) 9.67 = 1.53 20.00 = 1.00(a < c; 6.00 = 3.00 11.67 = 5.51 60.00 = 1.00 (a<e)
News chasing (b) 14 (5.5) 12.57 + 3.63 a<e) 7.50 * 3.35 11.64 + 429 (b < ©) 69.93 * 12.48
Entertainment (c) 60 (23.6) 14.70 = 5.04 (¢ > d) 25.50 + 8.31(b > d) 6.90 + 2.90 14.90 + 4.90(c > b; 70.78 £ 9.72(c > d)
Chatting (d) 12 (4.7) 10.08 = 5.09(d < ¢ 28.08 + 5.26 (¢ > a; 6.42 + 2.71 c>d;c>e) 62.25 + 10.64(d < c;
Several (e) 165 (65.0) d <e) c > d) 7.83 = 3.30 10.83 = 495(d < ¢) d<e
14.48 = 475 (e > d) 20.58 + 6.56(d < b; 12.82 + 497 (e < ¢©) 73.83 £ 10.78 (e > a;
d<cgd<e e >d)
28.33 + 5.74(e > a;
e>d
F=3.633" F=6.860" F =1.491 F=3.139" F=5.052"
p=0.007 p=0.000 p = 0.205 p=0.015 p=0.001
Status of getting help to use social media platforms
Yes 19 (7.5) 15.74 + 4.32 28.95 + 6.03 9.16 + 2.54 13.42 + 3.73 76.42 * 9.49
No 235 (92.5) 14.04 = 4.89 27.55 + 6.08 7.37 + 3.21 13.11 = 5.10 71.84 = 10.98
t = 1.467°¢ t = 0.964° t=2.367° t = 0.256° t = 1.765°
p =0.144 p = 0.336 p=0.019 p = 0.798 p = 0.079
The time that social media allocates daily (hour)
0-1h (a) 55 (21.7) 13.35 = 5.15(a < d) 25.49 + 7.15(a <) 7.45 = 3.48 11.67 = 487 (a<<c) 70.62 = 13.96
2-4h (b) 106 (41.7) 13.75 + 4.72(b < d) 27.44 + 5.94 7.49 + 3.20 12.63 + 4.65(b < ¢) 72.06 * 10.20
4-6h (c) 67 (26.4) 14.48 + 4.54 29.28 + 5.01(c > a) 7.85 + 3.00 14.76 = 4.99(c > a; 72.85 * 9.49
6-10h (d) 26 (10.2) 16.77 = 4.99(d > a; 28.88 + 5.46 6.77 + 3.06 c>b) 74.31 = 10.00
d > b) 1412 + 5.66
F=3.444" F=4.504" F = 0.724° F=4.814" F = 0.790°
p=0.017 p=0.004 p = 0.539 p=0.003 p = 0.500
Confirmation of the trustworthiness of used the social media platforms
Yes 128 (50.4) 126  14.48 + 4.73 28.37 + 5.44 7.95 + 3.17 12.27 + 4.48 74.52 * 9.99
No (49.6) 13.85 + 5.00 26.93 + 6.61 7.06 = 3.18 14.02 + 5.36 69.81 + 11.34
t =1.028° t = 1.896° t=2.236° t=-2.836° t=3.515°
p = 0.305 p = 0.059 p=0.026 p=0.005 p=0.001
Status of influence on the life of the employee in social media
Yes 130 (51.2) 124 15.04 = 4.56 28.85 + 5.03 7.58 *= 3.24 15.16 = 4.90 72.31 = 9.17
No (48.8) 13.25 = 5.02 26.40 + 6.81 7.43 + 3.16 11.02 = 4.19 72.06 * 12.54
t=2.973¢ t=3.261° t=0.372° t=7.231° t=0.182°
p=0.003 p=0.001 p=0.710 p=0.000 p = 0.856
Social media review process
Elegant (a) 24 (9.4) 17.50 *+ 5.08(a > b; 30.21 + 5.08(a > ¢) 8.04 + 3.44 13.79 + 5.36 77.96 * 10.21(a > ¢)
Good (b) 199 (78.3) a>c) 27.88 + 5.76(b > ¢) 7.43 + 3.18 12.62 + 4.73(b < ¢ 72.62 = 9.94(b > ¢)
Bad (c) 24 (9.4) 13.94 = 4.60(b < a) 22.92 * 6.76(c < a; 7.46 = 2.77 b < d 63.33 = 11.86(c < a;
Terrible (d) 7 (2.8) 12.42 + 4.06(c < a) c<b 8.00 * 4.47 15.46 + 5.51(c > b) c<b)
15.14 + 8.80 28.71 + 8.42 17.57 = 6.24(d > b 70.29 * 19.33
F=5.284" F=6.883" F = 0.320" F=4.568" F=8.333"
p=0.002 p=0.000 p=03811 p=0.004 p=0.000

The most common connect place for social media platforms
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Table 1 (continued)
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Personal and Social n (%) Social competence Need for sharing Relationship Social isolation Total
Media Habits Mean * SD Mean * SD with teachers Mean * SD Mean *+ SD
Characteristics Mean + SD
Home 90 (35.4) 14.57 = 5.40 27.22 * 6.67 7.56 = 3.07 12.58 = 5.09 72.77 * 11.92
School 35 (13.8) 13.86 = 5.21 27.91 + 6.16 7.54 = 3.31 13.40 = 5.63 71.91 * 11.75
Dormitory 128 (50.4) 13.89 + 4.30 27.88 + 5.66 7.45 + 3.28 13.39 + 4.73 71.82 * 10.03
Internet cafe 1(0.49 24.00 * . 29.00 + . 9.00 + . 22.00 = . 76.00 £ .
F = 1.765" F = 0.243" F = 0.096" F = 1.570" F =0.179"
p = 0.154 p = 0.866 p = 0.962 p = 0.197 p = 00911
The tool used most often to connect to social media platforms
Desktop computer (a) 4 (1.6) 15.25 = 7.46 23.50 * 10.34 8.00 = 3.46 20.00 + 7.07(a > b; 62.75 *+ 25.29
Notebook (b) 65 (25.6) 14.25 = 4.70 27.83 + 6.92 7.15 + 3.38 a>c¢) 73.02 = 11.57
Mobile devices 185 (72.8) 14.11 = 4.89 27.68 + 5.66 7.62 = 3.13 12.22 = 4.59(b < a) 72.10 = 10.24
(mobile phone. 13.31 = 5.00 (c < a)
iphone. tablet) ¢ F =0.118" F = 0.963" F = 0.551" F=5.133" F = 01.695"
p = 0.889 p =0.383 p =0.577 p=0.007 p =0.186

Explanation: (a). (b). (c). (d) ... significations are used to indicate the groups causing the difference.

@ Oneway Anova- Tukey HSD in advanced analyses.
> pearson Correlation.
¢ Independent Samples Test.

accepted as 0.05.
3. Results

The results of the research were approached under three headings:
3.1. Personal and social media habits of the students

The average of age of the students was 20.41 *+ 1.90 (Min = 18,
Max = 30), years. Two hundred ten (82.7%) were female, 183 (72%)
were nursing students, and 73 (28.7%) were in their third year of
nursing studies (Table 1). When the social media habits of the students
were examined, it was found that they used Instagram the most
(average score 3.89 * 1.35; Min. = 1, Max. = 5), 64.2% (n = 163)
used social media platforms for various reasons, 92.5% (n = 106) did
not get help when using social media, 41.7% (n = 106) spent 2-4h on
social media per day, 50.4% (n = 128) confirmed the security of the
social media platforms that they used and used social media mostly in
the dormitories, and 72.8% (n = 185) mostly used mobile devices to
connect to social media (Table 1).

3.2. Attitudes of students towards social media

When the SMAS dimension scores of the students were examined, it
was identified that the mean score of the Social Competence dimension
was 14.17 = 4.87 (Min = 6, Max = 30), the mean score of Need for
Sharing was 27.65 = 6.08 (Min = 8, Max = 40), the mean score of
Relationship with Teachers was 7.50 + 3.20 (Min = 3, Max = 15), the
mean score of Social Isolation was 13.14 + 5.01 (Min = 6, Max = 28),
and the mean total score of SMAS was 72.19 = 10.92 (Min = 25,
Max = 107) (Table 2).

When the correlation between the dimension and total scores of
SMAS were examined, it was identified that there was a statistically

Table 2
Distribution of Social Media Attitude Scale Scores of students (n = 254).

Subscales Potential Minimum Maximum Mean * SD
Range
Social competence 6-30 6.00 30.00 14.17 = 4.87
Need for sharing 8-40 8.00 40.00 27.65 + 6.08
Relationship with the 3-15 3.00 15.00 7.50 = 3.20
teachers
Social isolation 6-30 6.00 28.00 13.14 = 5.01
Total 23-115 25.00 107.00 72.19 = 10.92

significant positive relationship between Social Competence and Need
for Sharing, Relationship with Teachers, Social Isolation, and total
score; between Need for Sharing and Relationship with Teachers and
total score; and between Relationship with Teachers and Social
Isolation and total score (Table 3).

3.3. Comparison of students’ personal and social media habits and attitudes
towards social media

When the personal characteristics of the nursing and midwifery
students and dimensions of SMAS were compared, no statistically sig-
nificant difference was present between age, sex, marital status, de-
partment, academic year, and dimension and total scores of SMAS
(p > 0.05, Table 1).

When the social media habits of nursing and midwifery students and
dimensions of SMAS were compared, it was found that there was a
statistically significant difference between the frequency of use of
Facebook and the Social Competence dimension of SMAS; between the
frequency of use of LinkedIn and the total score and Social Competence;
between the frequency of use of Swarm and the total score and
Relationship with Teachers; between the frequency of use of Instagram
and the total score, Social Competence, Need for Sharing, and Social
Isolation dimensions of SMAS; between the frequency of use of
Snapchat and Need for Sharing; and between the frequency of use of
WhatsApp and Social Competence and Need for Sharing dimensions.
The groups causing the differences are shown in Table 1 (p < 0.05).

A statistically significant difference was present between the stu-
dents’ purpose of using social media platforms and total scores, Social
Competence, Need for Sharing and Social Isolation dimensions of

Table 3
Correlation of Social Media Attitude Scale dimension and total scores of stu-
dents (n = 254).

Social Media Attitude Need for Relationship Social Total

Subscales sharing with the teachers isolation

Social Competence 1 0.542"" 0.390™" 0.380"" 0.687""
p <0.001 < 0.001 < 0.001 < 0.001

Need for sharing 1 0.412™" 0.162"" 0.844™"
P < 0.001 0.010 < 0.001

Relationship with r 1 0.264™ 0.575*"

the teachers P < 0.001 < 0.001

Social isolation r’ 1 -0.122

p 0.052

2 Pearson Correlation.
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SMAS. The groups causing the differences are shown in Table 1
(p < 0.05).

The Relationship with Teachers dimension scores of the students
who received help by using social media platforms were found statis-
tically higher than those who do not get help (p < 0.05, Table 1).

A statistically significant difference was found between the time
spent daily on social media and Social Competence, Need for Sharing
and Social Isolation dimensions of SMAS. The groups causing the dif-
ference are shown in Table 1 (p < 0.05). It was detected that SMAS
total scores (p < 0.001) and Relationship with Teachers (p < 0.01)
dimension scores of the students who confirmed the security of the
social media platforms they used were statistically higher than students
who do not confirm security, and Social Isolation dimension scores of
the students who confirmed security were found statistically lower than
in students who did not confirm security (p < 0.05, Table 1).

The Social Competence (p < 0.01), Need for Sharing (p < 0.001),
and Social Isolation (p < 0.001) dimension scores of students who
stated that the time they spent on social media affected their lives were
found statistically higher than those who claimed it had no effects
(p < 0.05, Table 1).

For the students who evaluated social media as “Very good,”
“Good,” “Bad,” and “Very bad,” it was detected that there was a sta-
tistically significant difference between this evaluation process and the
total score (p < 0.001), Social Competence (p < 0.01), Need for
Sharing (p < 0.001) and Social Isolation (p < 0.01) dimension scores
of SMAS. The groups causing the differences are shown in Table 1
(p < 0.05).

The Social Isolation dimension scores of students who stated that
they mostly used desktop computers to use social media platforms were
found statistically higher than students who mostly used laptops or
mobile devices (p < 0.01, Table 1).

4. Discussion

In parallel with technological developments, social media platforms
are becoming widespread in healthcare services and they are used for
medical applications, medical inspection follow-ups, patient treatment
and follow-up, patient education, and nursing-midwifery education
(Chipps et al., 2015; Hamm et al., 2014; Moorhead et al., 2013). For
this reason, attitudes of nursing and midwifery students, who provide
healthcare services, towards social media should be identified and
regulations should be made to prepare these students to effectively use
social media platforms in healthcare. In this direction, attitudes of
nursing and midwifery students towards social media were investigated
in terms of certain variables.

4.1. Discussion on the personal and social media habits of students

Students within the scope of the research used Instagram the most.
Social media tools are ranked by frequency of use as Facebook (99%)
(Otrar and Argin, 2015), Twitter (5.8%) and Instagram (1.8%) (Kili¢
et al., 2017). Instagram takes last place according to this ranking. In
other studies that investigated the frequency of use of social media
among nursing students, it was identified that Facebook was the most
frequently used social media platform (Duke et al., 2017; Price et al.,
2018); Facebook is popular among students, especially for formal and
informal education (Duke et al., 2017). In similar studies conducted in
our country on students studying at various departments, it was iden-
tified that Facebook was the most frequently used social media platform
(Dal and Dal, 2014; Solmaz et al., 2013).

Facebook offers its users the opportunity to make new friendships,
share photos and opinions, and share personal information for free
(Tower et al., 2014). Besides, it is emphasized that the frequency of use
of Facebook is related to extrovert personality and those people can
easily share their photos and personal information (Dal and Dal, 2014).
On the other hand, Facebook has the potential to improve students’
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learning, both in and out of class, and students can share personal and
class-related educational posts via Facebook (Barnable et al., 2018). In
our study, in conflict with the literature, it was found that Instagram
was the most frequently used social media platform. This may be caused
by the decrease in the number of Facebook users due to scandals
claiming that Facebook shares personal data.

Social media is being used for various purposes from education to
having fun (Al-Shdayfat, 2018; Solmaz et al., 2013). Following friends
(35.8%), staying up to date (17.8%), sharing posts (12.5%), spending
time (7.0%) are among the purposes of using social media (Akiiziim and
Saracoglu, 2017; Otrar and Argin, 2014; Peker and Cukadar, 2016;
Sisman Eren, 2014).

In a few studies, it was found that among students, social media was
mostly used for educational purposes and rarely for professional pur-
poses (Al-Shdayfat, 2018); among some students, especially among
nursing students, it was mostly used for personal purposes (Duke et al.,
2017), health publicity subjects (Englund et al., 2012), organizations
for patients and peer support (Jones et al., 2016). In our study, it was
identified that students used social media platforms for various pur-
poses.

In our study, 41.7% of the students spent 2-4h daily on social
media. In a study conducted by Duke et al. (2017), it was stated that
35.7% of nursing students used social media 1-2h per day, and in a
study by Al-Shdayfat (2018), nursing students were reported to spend
more than 3h on social media per day. It can be said that university
students spend a considerable amount of time on social media.

The students in our study mostly used mobile devices to use social
media. This result is similar to the results of other studies in the lit-
erature (Dal and Dal, 2014; Isiktas, 2016). The fact that it is easy to
carry mobile devices may be the reason for this result. Besides, it is
thought that mobile devices will supersede computers in the near future
and thus all these operations will be performed on mobile devices. On
the other hand, allowing a mutual, intense, and unlimited interaction
independent from time and place makes social media irreplaceable
(Akiiziim and Saracoglu, 2017; Otrar and Argin, 2014; Peker and
Cukadar, 2016; Sisman Eren, 2014).

4.2. Discussion on attitudes of students towards social media

When the students’ scores on SMAS were ranked in descending
order, it was observed that the Need for Sharing dimension had the
highest score and Relationship with Teachers had the lowest score.
According to the mean total score of SMAS (72.19 + 10.92), it can be
said that students showed a high level of positive attitudes towards
social media. Similar to our study, in other studies conducted with
different groups of students it was also found that students showed
positive attitudes towards social media (Goel et al., 2016; Otrar and
Argin, 2014; Unsal and Vayvay, 2018). It is claimed that social media is
an emerging field, especially for nursing applications and the education
of nursing students (Duke et al., 2017; Gunberg Ross and Myers, 2017;
Price et al., 2018; Tuominen et al., 2014). Humans are social beings and
socialization may change over time, the need for interpersonal sharing
may increase. Social media offers advantages, especially for young
adults, such as fast information sharing, easy access to educational
material, and sharing of instant experiences among peers (Goel et al.,
2016; Hamm et al., 2013).

Social media allows people to use and develop problem-solving
skills by research, questioning and utilizing other people's accumulated
knowledge (Bedir, 2016). The low mean scores in Relationship with
Teachers may indicate that nursing and midwifery students refrain from
communicating with their teachers. In a similar research conducted by
Akiiziim and Saracoglu (2017), the results for Relationship with Tea-
chers was similar to our study, and the results for Need for Sharing were
opposite to those in our study. In a similar study conducted by Otrar
and Argin (2014) on teenagers, it is found that the mean scores of the
Relationship with Teachers dimension were higher because the students
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included in the sample were younger than university students and they
desired closer relationships with their teachers. In another study that
measured attitudes towards social media in a different way, it was
emphasized that nursing students showed a positive attitude towards
social media both professionally and academically (Al-Shdayfat, 2018).
It is also stated that nursing students give positive responses about the
use of social media (Gunberg Ross and Myers, 2017).

4.3. Discussion on students’ personal and social media habits and their
attitudes towards social media

When the personal characteristics of the nursing and midwifery
students and dimensions of SMAS were compared, no statistically sig-
nificant difference was detected between age, sex, marital status, de-
partment, academic year, and the total score and dimensions of SMAS.
In similar studies in the literature, differences were reported between
sex and certain dimensions of SMAS (Akiiziim and Saracoglu, 2017),
and in some studies, it was reported that there were no differences
between personal characteristics and SMAS (Bulu et al., 2016).

Among the social media platforms used by nursing and midwifery
students, statistically significant differences were present between the
frequency of use of Facebook and the Social Competence dimension of
SMAS; between the frequency of use of LinkedIn and total scores and
Relationship with Teachers; between the frequency of use of Swarm and
total scores and Relationship with Teachers; between the frequency of
use of Instagram and total scores, Social Competence, Need for Sharing,
and Social Isolation dimensions; between the frequency of use of
Snapchat and Need for Sharing; and between the frequency of use of
WhatsApp and Social Competence and Need for Sharing dimensions. It
may be considered that students used Facebook to socialize and make
personal and educational connections with other people. On the other
hand, because LinkedIn is a more professional social media tool, it can
be thought that it is only used to contact professors.

Swarm is a location-based social network, which is very popular
among young people (Erdogan et al., 2017). Students who use Swarm
can closely follow their acquaintances and friends, and because Swarm
is a fast way to contact people (Tutgun Unal, 2015), they can find the
location of their teachers and reach them easily. It can also be said that
students socialize through Instagram, using this tool to share more and
their attitudes are high-level with this tool. Students who use Instagram
very often consequently become socially isolated themselves. Snapchat
is an application that allows people to share instant photographs or
videos and to add comments on posts. It can only be managed and
signed into from a mobile device, and it is preferred by smart phone
users (Duggan, 2015). It is observed that due to this feature, students in
the study group shared instant posts via this social network. In a study
investigating the use of WhatsApp in the field of medicine, it was stated
that WhatsApp was preferred because it allowed material sharing, it
was easy to use for case studies, diagnosis, treatment, and team work,
and because it was fast and secure (Cetinkaya, 2017). In our research, it
was observed that students felt competent and could share via What-
sApp because it was easy to use, allowed instant personal and educa-
tional sharing, and emotions could be expressed through the use of
emojis (Cetinkaya, 2017; Emre et al., 2018).

It was identified that although the students’ purposes for using so-
cial media platforms differed, their level of attitudes towards social
media were increased; the total mean scores of Need for Sharing and
Social Isolation dimensions of SMAS were significantly increased.
Although social media tools allow instant personal and educational
sharing, it may also drag people into loneliness (Savci and Aysan,
2017). Thus, limiting the time spent on social media is very important.
Use of the internet should not be unlimited in places such as schools and
dormitories, legal regulations should be made in this regard.

According to the 2014 statistics of a media agency in the United
States of America, there are 2485 internet users worldwide and 1856
active social media users and they spend two hours on average per day
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on social media. It was reported that people in Argentina spend the
most time on social media (4.3 h per day) and people in Japan spend
the least time on social media (0.8 h per day). Turkey is above the world
average by 2.5h per day (Dal and Dal, 2014).

In our research, it was identified that students received help when
they contacted their teachers via social media. Increasing use of social
media by nursing students opened a Pandora's box ethically and started
to affect the professionalism of nursing in a cyber world. It was reported
that nursing students were not aware of their online behaviors and
these behaviors represented the nursing profession in a negative way
(Englund et al., 2012). Nursing is a professional discipline and it re-
quires the preservation of professional values for all types of commu-
nications. Thus, in terms of cyber civility, nursing students should
follow certain policies and guidelines when they communicate with
their instructors through social media platforms (De Gagne et al.,
2018). Students sometimes cross the limit of ethical principles in their
relationships with professors and invade their privacy. This might have
a negative effect on the values of the nursing profession.

As the time spent daily on social media by nursing and midwifery
students increases, social media attitude scores and Social Competence,
Need for Sharing, and Social Isolation dimension scores of SMAS also
significantly increase. In other words, as students spend more time on
social media, their level of attitude towards social media increases, they
become more socially competent, they share more but also become
more exposed to social isolation. In the literature, there are a few stu-
dies indicating different results (Akiiziim and Saracoglu, 2017). In our
research, it was observed that students who confirmed the security of
the social media platforms showed positive attitudes towards social
media and they could easily maintain their relationship with teachers,
and by doing so, they protected themselves from social isolation. It
should be considered that although social media has benefits, it may
also be dangerous when not used safely (Moorhead et al., 2013) and
secure social networks should be preferred especially for professional
relationships.

In our research, social competence, need for sharing, and social
isolation scores were found high for students who stated that the time
spent on social media affected their lives. This may be related to the fact
that besides having benefits such as building competence and allowing
sharing, social media can affect people's lives negatively by causing
social isolation (Savci and Aysan, 2017).

It was identified that although students who evaluated social media
as very good developed a positive attitude towards social media, be-
came socially competent, and used social media because of the need for
sharing, students who evaluated social media as very bad experienced
social isolation. According to this result, it may be thought that students
who experienced social isolation evaluated social media as very bad
and students who showed a positive attitude towards social media be-
cause of its benefits evaluated social media as very good.

It was found that students who used desktop computers the most to
use social media experienced more social isolation than those who used
laptop computers and mobile devices. Although mobile devices and
laptop computers can be used anywhere, it is not possible for desktop
computers. Thus, students who used desktop computers to use social
media may have social limitations. It could also be thought that stu-
dents who used desktop computers to use social media are more dis-
advantaged regarding socializing than others.

5. Limitations of the research

A limitation of the research is the involvement of nursing and
midwifery students from only one university and generalizing the re-
sults of the study to the sample group. Another limitation is that the
“frequency of use of social media” question in the Student Information
Form was answered using a 5-point Likert scale answer key, but a va-
lidity and confidence test was not performed for this answer key.
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6. Conclusion

In the current research, we found that nursing and midwifery stu-
dents had positive attitudes towards social media, personal character-
istics had no effect on their attitudes, and we determined that the most
preferred social media platforms, purpose of using social media and
time spent daily on social media affected the students' attitudes.
Nursing and midwifery students may use their high level of attitude
towards social media to occupationally improve themselves. By doing
so, they would not lose time on social media and avoid social isolation.
In this direction, classes on the smart use of social media may be added
to the curriculum of nursing and midwifery students. A scale could be
developed to assess the frequency of use of social media platforms.
Students’ social media habits should be investigated through qualitative
studies by using methods such as focus group discussions.
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