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ABSTRACT

Objectives: Knowing there is a shortage of qualified nurses throughout the

healthcare industry, it is imperative that program administrators understand the factors that affect nursing students as they select and commit to their academic
major. They should consider key influences on potential students as new recruiting and retention tactics are developed and employed. Thus, we develop the current
study to understand factors that shape students' commitment to nursing. Specifically, we attempt to discern how potential career growth, students' understanding of
available occupational specialties, family members, and instructors affect nursing students' commitment to their chosen academic program. In addition, we analyze
the mediating effect of stress in order to explain why some factors have more influence than others do. By conducting this research, we hope to provide insight into
how to better recruit potential students and retain existing students already enrolled in nursing programs.

Design/setting/methods: Data collection took place in 2016 at one public and one private nursing program. The sample is understanding of available occupational
specialties of 167 nursing student who completed a structured survey. Career growth, occupational specialties, instructors' and family influence were measured to
understand how they affected major commitment and by extension intention to stay with their nursing program. We also assessed the potential mediating effect of
stress on students' commitment to the nursing major. Ordinary least squares regression (SPSS version 22) was then used to evaluate both direct and mediated
relationships.

Results: Based on the analysis, potential career growth, students' understanding of available occupational specialties, and family members directly affect nursing
students' level of commitment to their chosen academic major. Results indicate that when students learn about the growth potential of the nursing profession or the
different occupational specialties available that they will be more committed to the chosen major. The students likely believe the nursing profession aligns with their
personal ambitions and skillsets. In addition, results indicate that stress fully mediates the level of commitment a student has towards nursing as an academic major.
Evidence from the nursing students in this study indicates that their level of commitment to nursing programs is harmed by high levels of experienced stress. Students
may feel that they identify with this area of study, but if they are stressed they may believe they lack the necessary abilities to succeed and/or perceive the nursing
profession as undesirable to them personally.

Conclusion: Understanding factors that influence students' commitment to an academic major is important to administrators as they work to improve the number of
students enrolled in accredited nursing programs. Specifically, they can use insights from this study to better develop recruitment and retention programs by enabling
students to garner feelings of pride, enthusiasm, and positively identify with the nursing profession.

1. Introduction

Due to a growing population of older patients and a rise in chronic
illnesses, demand for quality healthcare continues to increase (Grant,
2016). In addition to growing demand, others point to a lack of qua-
lified instructors (Jeffreys, 2007) and limited capacity within nursing
programs (Grant, 2016) to explain why there is shortage of nurses. In
response, program administrators are looking to ensure that under-
graduates stay with their chosen nursing program, by understanding
what drives these students to decide on and commit to their academic

selection (Fontaine, 2014).

Since satisfied students have a greater sense of belonging to their
college (Soria and Stebleton, 2013), are better motived in class, and
tend to have higher grade-point averages (Suhre et al., 2007), admin-
istrators have an incentive to understand what factors influence stu-
dents' as they develop intentions for and actually commit to a specific
major. However, while the prospect of selecting a major might seem
easy, actually deciding can be a daunting process.

In response, we investigate the relationships between potential ca-
reer growth, students' understanding of available occupational
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specialties, family, and instructors on nursing students' commitment to
their academic major. Future career growth and students' under-
standing of available occupational specialties speaks to the advance-
ment potential perceived to exist in the nursing profession. We presume
students want to understand the professional opportunities available to
them in order to improve the fit between their capabilities and the
needs of the nursing profession. This research is novel since it provides
healthcare organizations and administrators insight about factors that
may influence recruitment and retention efforts. By understanding
potential professional opportunities, nursing students choose specific
specialties and improve their commitment to the overall nursing pro-
fession. Further, knowing that an occupation's growth potential can also
expand the number of professional options available to them, we expect
students will be more committed to nursing since he or she will be able
to choose a career path that fits with their preferred lifestyle. We expect
such circumstances would likely improve nursing students' overall ex-
pected life satisfaction levels.

Hartung and Leong (2005) have put forth a call for researchers to
investigate why and how individuals select different occupational
specialties. By understanding the different specialties available, nursing
students will be able to select a specialty that interests them and best
matches their skill set. Lastly, we tease out the influence of family and
instructors on commitment. Examples of nursing specialties include
pediatric, critical care, cardiac, forensic, or trauma nursing.

We also explore how stress mediates the proposed relationships.
Stress influences the performance and welfare of students as they ma-
triculate through their academic program. Studies suggest that stress
leads to higher attrition rates amongst nursing students (Deary et al.,
2003). While existing research indicates that stress can effect in-
dividuals either positively or negatively (Burnard et al., 2008), we as-
sume stress will negatively influence students' commitment and re-
sulting behavior. Specifically, stress will weaken the nursing students'
perceptions about potential career growth and their understanding of
different occupational specialties available to them. To comprehend the
potential affects, we leverage the theory of reasoned action (TRA) and
assert that an individual's attitude about a behavior has a direct effect
upon the person's intention to perform that behavior (Hackman and
Knowlden, 2014). This occurs since students will question whether the
nursing field best fits with their personality and long-term career goals.

2. Background/literature

The theory of reasoned action (TRA) is used explain how individuals
are expected to behave based on pre-existing attitudes about a phe-
nomenon (Fishbein and Ajzen, 1977; Ajzen and Fishbein, 1980). Pro-
ponents insist that individuals engage in specific behaviors because
they expect certain outcomes to occur as a result of performing the
behavior (Gillmore et al., 2002). According to Azjen and Madden
(1986), an individual's intention to perform a specific behavior pre-
cedes the actual behavior. By understanding the factors that influence
individuals' attitude creation, we garner insight about individual po-
tential behavior.

In addition to characteristics directly attributed to the individual,
TRA accounts for the influence of normative pressures from important
people in their lives. Here subjective norms represent the individual's
perception of external social pressure (Ghazanfari et al., 2010). The
individual believes they should engage or not engage in a behavior
because of what other people think. Students listen to and assimilate
the advice and guidance (normative pressure) provided by these re-
ferents in order to minimize social alienation, maintain self-concept,
and align their social identity to established norms (Mahatanankoon
et al., 2012).

Academic major commitment reflects the sense of pride, enthusiasm,
and identity a student has about a chosen field of study (Conklin et al.,
2013). Understanding why students commit to an academic major can
help us understand their intentions to move towards or away from
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career fields.

Career growth speaks to individuals' perception about future ad-
vancement and development opportunities. We anticipate that many
students will align themselves with careers that have long-term growth
potential since they are motivated to get a job after completing their
academic pursuits.

When it comes to nursing, there are many different occupational
specialties available: cardiac care, family, pediatric, and critical care are
just a few. We anticipate understanding the different specialties avail-
able and what makes them unique is important as students' progress
towards a career in nursing. By understanding the characteristics as-
sociated with the different specialties, nursing students can identify and
select a specialty that aligns to their skillset.

For students stress occurs because there is negative interaction be-
tween the individual and his or her environment. Students encounter
stress because of academic factors like homework, tests, and clinical
practices and non-academic elements such as personal relationships,
family, and work. While existing research has shown that stress can
affect job satisfaction and commitment to the nursing profession (Ho
et al., 2009), we expect it will affect attitude formation and the stu-
dent's willingness to engage in specific behaviors. See Table 1 for the
final list of survey items.

2.1. Career growth and students' intention to commit

Prior research describes career growth as a multi-dimensional con-
struct, which captures an employee's efforts to acquire new skills, make
progress towards specific career goals, and the firm's energies in re-
warding the employees' progression with compensation and promotion
(Weng and McElroy, 2012). Students look for evidence which supports
and/or confirms their decision making process. Thus, when a profession
shows elevated growth potential, students will likely have more posi-
tive perceptions about the academic major. Students may find evidence
about potential growth online at career websites, within industry
publications, or from practitioners who are working in or are familiar
with the profession. From the TRA perspective, high growth potential
strengthens students' existing beliefs about a profession's attractiveness
and further induces them to have a positive opinion about their chosen
major. If the student has already chosen their major, evidence sug-
gesting growth potential, would reinforce the student's intention to
pursue a particular academic pursuit. In addition, if the student has not
chosen a major, information about growth potential should improve
their chances of selecting a particular major (Pinxten et al., 2015).
Using this logic, we hypothesize:

Hla. Students' intention to commit to an academic major is positively
related to their perception of career growth in their chosen profession.

2.2. Understanding of available occupational specialties and students'
decidedness

When nursing students have more knowledge about the different
occupational specialties available to them, they likely will be more
committed about their academic decision. While existing research
shows that familiarity with available occupational specialties is asso-
ciated with improved confidence levels (Shivy and Sullivan, 2005),
nursing students will actively look for specialties that maximize current
talents and minimize undesirable work conditions. From a TRA view-
point, when a nursing student decides on his or her academic major
they are showing their intent, which is an antecedent to behavior.
Therefore, understanding what occupational specialties are available
should embolden students to commit to the nursing profession. Based
on this reasoning, we hypothesize:

H2a. Students' intention to commit to an academic major is positively
related to their understanding of available occupational specialties in



J.M. Riley, et al.

Nurse Education Today 76 (2019) 172-177

Table 1

Nursing commitment survey items.
Item Item Name Loading Mean StdDev
Career potential measured as degree of agreement on a seven-point Likert-type scale: (1-strongly disagree - strongly agree)
CareerGrowl Job growth is important to nursing professionals 0.582 6.39 0.87
CareerGrow2 Nursing careers are limitless 0.693 6.24 0.90
CareerGrow3 There are many job prospects in nursing 0.888 6.56 0.69
CareerGrow4 I expect that nurses have many career opportunities 0.883 6.55 0.65
Occupational specialties measured as degree of agreement on a seven-point Likert-type scale: (1-strongly disagree - strongly agree)
OccSpeciall I need information about the occupational specialty I want to enter. 0.479 3.44 1.63
OccSpecial2 I do not feel I know enough about the specialties that I am considering. 0.866 4.24 1.67
OccSpecial3 I still need information on how to find an occupation that matches my abilities 0.94 4.00 1.67
Instructors' influence measured as degree of agreement on a seven-point Likert-type scale: (1-strongly disagree - strongly agree)
Instructorl Prior to entering the nursing program, my professors and I discussed different jobs within nursing 0.603 4.23 1.98
Instructor2 Prior to entering the nursing program, my professors and I discussed how my academic major may lead to a nursing career 1.00 4.65 1.95
Instructor3 My prior professors think highly of the careers associated with my academic major 0.424 6.21 0.96
Family influence measured as degree of agreement on a seven-point Likert-type scale: (1-strongly disagree - strongly agree)
Familyl My siblings support my decision to pursue my academic major. 0.3953 5.99 1.35
Family2 My parents support my decision to pursue my academic major 0.640 6.76 0.59
Family3 My grandparents support my decision to pursue my academic major 0.725 6.41 1.04
Family4 My extended family (e. g. aunt, uncle, cousin) supports my decision to pursue my academic major 0.8018 6.40 0.90
Stress influence measured as degree of agreement on a seven-point Likert-type scale: (1-strongly disagree - strongly agree)
Stress1 I feel stressed about picking a nursing specialty 0.814 4.43 1.77
Stress2 I feel that the pressure of picking a nursing specialty is negatively impacting my studies. 0.730 3.06 1.50
Stress3 I often worry about picking a nursing specialty. 0.895 3.95 1.90
Intention measured as degree of agreement on a seven-point Likert-type scale: (1-strongly disagree - strongly agree)
Intention1 I have decided on the best career path for me personally. 0.930 5.68 1.30
Intention2 I have decided on an occupational specialty (e.g., pediatrics, oncology, etc.). 0.409 4.64 1.59
Intention3 I am certain that I chose the best academic major for myself 0.616 5.96 1.17
Commitment measured as degree of agreement on a seven-point Likert-type scale: (1-strongly disagree - strongly agree)
Commitl I am comfortable with my career choice. 6.20 0.83
Control variables
Controll Gender (Female = 129; Male = 14)
Control2 At which age did you first select your academic major? 23.20 3.44
Control3 Ethnicity (Non-Hispanic white = 95, Hispanic = 29, Black or African American = 14, Asian = 4; Hawaiian/Pacific Islander = 1)

their chosen profession.

Next, we investigate how instructors' guidance and family influence
affects students' commitment to an academic major. Both of these
normative factors and are believed to put social pressure on an in-
dividual as they form attitudes about a subject (Ajzen, 2011). Family
members and instructors' influence individuals to perform or not per-
form a behavior by discussing a phenomenon. Extant TRA literature
suggests that individuals interpreted these discussions as perceived
social pressure (Ajzen, 2011).

2.3. Instructors' guidance and students' commitment

Classroom instructors influence students as they matriculate
thought their program of study. Be it formal classroom instruction or
informal discussions, instructors convey their beliefs about curriculum
and the related profession. Existing research has found faculty guidance
reduced stress levels for first year medical students (Moffat et al., 2004)
and improve knowledge acquisition capabilities (Noureddine et al.,
2016).

As students matriculate through a nursing program, they form at-
titudes about the profession. However, attitude formation is not a linear
process. Rather students gather ideas from books, lectures, practi-
tioners, and instructors, and then ask questions iteratively as they form
larger mental models. Since the students regularly engage with in-
structors, they have the opportunity to ask clarifying questions from
these knowledgeable referents. In addition, as part of these discussions
instructors provide informal insight about how a student may fit with
certain occupational specialties and/or why he or she may want to or
not pursue some nursing positions. Thus, instructors provide evidence

as the student forms positive or negative attitudes about nursing. Based
on this logic, we hypothesize:

H3a. Students' intention to commit to an academic major is positively
related to instructors' guidance about their chosen profession.

Existing studies have shown that undergraduate students believe
that family members positively affect the career development process
both directly by discussing educational materials and indirectly by
providing emotional support (Schultheiss et al., 2001). The opinions of
parents, sibling, grandparents, and extended family members can in-
fluence students as they develop beliefs about their academic major.
Further, if a family member has relevant professional experience that
they can significantly influence the student's attitude and resulting
behavior. Leveraging this reasoning, we hypothesize the following:

H4a. Students' intention to commit to an academic major is positively
related to families' beliefs about their chosen profession.

2.4. Mediating effect of stress

Stress alludes to negative physical and psychological responses to
environmental demands or situations (Liu et al., 2015). Much research
has illustrated how stress affects students. Stressors such as work, social
activities, and deadlines associated with homework and exams nega-
tively affect students' educational experience (Stoliker and Lafreniere,
2015) and can lead to burn out and emotional exhaustion (Lin and
Huang, 2014). When stress levels are high, students experience de-
creased self-esteem levels (Claudat et al., 2016) along with physical and
psychological distress (Chang et al., 2005). Stress likely affects students
as they decide on and commit to their academic major. Explicitly we
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anticipate that stress will negatively affect decidedness since it distracts
students from focusing on academic achievement.

As for nursing students, we suppose they experience stress since
their work directly affects patient outcomes, which can delay recovery
and in some cases lead to mortality. Thus, students fear they may make
a mistake and hurt a patient. When viewed with a TRA lens, stress alters
both attitude and behavior formation and will undermine an in-
dividuals' belief in a concept. Using TRA terminology, an attitudes'
belief strength and the likely resulting behavior will be reduced when
stress increases. Leveraging the above logic, we hypothesize four
mediating relationships:

H1b. Stress negatively mediates the effects of potential career growth
on students' intention to commit.

H2b. tress negatively mediates the effects of understanding of
occupational specialties on students” intention to commit.

H3b. Stress negatively mediates the effects of instructors' guidance on
students' intention to commit.

H4b. Stress negatively mediates the effects of families influence on
students' intention to commit.

Lastly, we explore the relationship between students' intention and
commitment. Following logic espoused by TRA, we evaluate how in-
dividuals' attitude affects resultant behavior. As discussed above, de-
cidedness is an attitude, which we expect will affect the students'
commitment to a career in nursing. When decidedness levels are high,
we anticipate that nursing students will be firm about the career deci-
sion. Conversely, when student are not decided about their academic
major, they will be less committed to the resultant behavior. Based on
this logic, we hypothesize:

H5. As students' intention to commit increases, so does students'
commitment level.

3. Methods

Using Qualtrics.com, we collected data and asked students to pro-
vide information about the different variables and pertinent demo-
graphics. We collected 167 responses from students enrolled in classes
offered at two separate nursing programs. Responses were gathered
from a large regional public program in the southwestern U.S. and a
small private nursing program in the northeast U.S. during the
2016-2017 academic year. By collecting and analyzing data from two
nursing programs, we anticipate that our findings are more general-
izable to a larger population of nursing students.

3.1. Structural model

In Fig. 1, we propose a model where four antecedents directly affect
students' intention to commitment. Potential career growth and stu-
dents' understanding of occupational specialties speak to students' fa-
miliarity with the nursing profession. We also include both family and
instructors to understand the normative pressures derived from people
important to the student. Then, we position stress between the ante-
cedents and the intention construct. We hypothesize that stress nega-
tively mediates the various relationships (H1b-H4b). Lastly, we pro-
pose a linkage between intention and commitment to an academic
major (H5).

We analyzed all responses and demographic controls and de-
termined that 129 of the respondents were female and 14 were male. In
addition, survey participants were between the ages of 18 and 30, with
an average age of 23. Lastly, just over 66% of respondents were non-
Hispanic white, 20% African American, 10% Hispanic, 3% Asian, and
one respondent identified themselves as Hawaiian/Pacific islander.
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Using SPSS 22, we then assessed convergent and discriminant va-
lidity of our measures using confirmatory factor analysis (see Table 2).
We evaluated convergent validity and sought to understand if the
various indicators load well onto the measures of interest. Based on
existing composite reliability values (0.738-0.856), we determine our
measures represent the constructs well.

In addition, we further investigate the square root of the average
variance extracted (AVE) to evaluate measures' validity. Leveraging
best practices set forth by Fornell and Larcker (1981), we use the cutoff
of 0.50 and advocate that the variables capture a minimum of 50% of
possible variance. Since, all of the square roots of the AVE are above
0.50 (0.582-0.709), the latent variables represent the constructs of
interest, rather than random error. We conclude that discriminant va-
lidity is present, since the square root of the AVEs is greater than the off
diagonal loading values.

4. Data/results

We used ordinary least squares regression (SPSS 22) to evaluate
both the direct and mediated relationships. We report the findings as-
sociated with the direct hypotheses in Table 3.

For the linkage between potential career growth and intention
(H1a), we found the effect to be significant, (3 = 0.0273, p = 0.046).
This indicates a one-unit increase in potential career growth leads to a
0.273 unit increase in intention to commit to nursing. Leveraging a TRA
frame, this suggests nursing students' value career growth potential
when forming attitudes. When a student values career growth potential
they have a positive attitude about the profession and believe they will
be able to find and hold employment over time (Kumar & Kumar,
2013). Further, when career growth potential is high, nursing students
may be able to assume that they will have greater leverage when ne-
gotiating with hiring firms (via factors such as location, pay, and flex-
ible hours).

Next, we evaluated the relationship between understanding of oc-
cupational specialties and intention (H2a). Upon inspection of model 2,
the affect is significant, (8 = 0.268,p < 0.001). When nursing students
take the time to learn about the different occupational specialties
available to them, they will have a more positive view about their
chosen major. We expect that when students learn about the idiosyn-
crasies of the different specialties, they use the information to choose
one that they believe best fits with their skillsets and interests. When fit
is high, we expect nursing students would be more committed to their
chosen academic program because they identity with a particular field
of study. They do this since they believe they are capable of providing
care to the patients within that specialty (i.e., some nurses would see
themselves working in cardiac care unit, while others may prefer caring
for infants in the neonatal area).

Upon inspecting the relationship between instructors' guidance and
intention to commit (Model #3), we found the connection to be insig-
nificant, (8 = 0.019, p = 0.781). Thus, instructors do not directly affect
students as they decide which academic program to pursue. We suppose
that many students may have already selected their academic major.
Hence, guidance provided by instructors is too late to influence inten-
tion formation and resultant behavior selection.

While there is much research demonstrating the influence of in-
structors on student decision-making, our research highlights a differ-
ence between nursing students and those pursuing other academic
majors. Since nursing is highly specialized, we envision that many
know that they want to pursue the profession before the start the cur-
riculum. Conversely, many other academic majors do not require stu-
dents to declare them major until after the first or second year.

For H4a, the analysis indicates that family does have a direct effect
on intention to commit (8 = 0.537, p < 0.001). As expected, family
members influence students as they form attitudes about and actually
commit to their academic major. We suspect referents offer evidence
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Fig. 1. Proposed model.

suggesting why the student should or should not pursue a career in
nursing. Further, as students contemplate different nursing specialties,
knowledgeable family members may provide insight why the student
may fit in within one area over another.

When evaluating the mediating effect of stress on the relationship
between career growth and intention to commit (H1b), we found the
effect to be negligible and thus do not report any results. However,
when considering H2b we found that stress does diminish the effect that
students' understanding of occupational specialties (UOC) has on in-
tention to commit (see Table 4). We determined how both under-
standing and stress simultaneously predict intention (B = —0.075).
This indicates that stress partially mediates the relationship between
occupational specialties and students' intention to commit. One possible
explanation is that stress undermines students' belief that they are
capable of providing the type of care necessary within the occupational
specialty. Stated differently, stress reduces the perception of demand-
ability congruence (Conklin, Dahling, and Garcia, 2013).

For the linkage between instructors' guidance and intention (H3B),
we found that stress fully mediated the connection (f = —0.077). Thus,
students will likely seek the advice of instructors when stress levels are
high. We expect students are looking for advice confirming that they
have chosen the right profession. Instructors calm students by addres-
sing their fears and discussing how the student's capabilities align with
the needs of the nursing profession.

When investigating the connection between family and intention
(H4b), the analysis indicates that a fully mediated relationship exists
(B = —0.0983). We articulate that this makes sense since students
frequently look to their family when times are tough. Similar to fully

H5 Commitment
Table 3
DV: intention.
Model 1 Model 2 Model 3 Model 4 Model 5
R-square 0.028 0.128 0.001 0.131 0.223
Degrees of freedom 1 1 1 1 4
Constant 3.668 4.384 5.333 1.993 1.178
Potential career growth 0.273* 0.029
Understanding of 0.268* 0.232*
occupational specialties
(U0C)
Instructors' guidance 0.019 0.064
Families influence 0.537* 0.444*

* =p<.05.

mediated relationship above, family members help students work
through their fears about potential careers and the future in general. If
family members are familiar with the healthcare profession, they can
provide detail about how the students would be able to complete spe-
cific nursing tasks.

Lastly, for the linkage between intention and commitment (H5), we
found the affect to be significant and positive, (8 = 0.470,p < 0.001).
This finding allows us to confirm the linkage between attitude forma-
tion and behavior, which we postulated using TRA as our theoretical
frame. For program administrators, once you get students to learn and
think about how they will fit in as a nurse and within the profession, the
better the chance that they will commit to their chosen academic pur-
suits.

Table 2
Confirmatory factor analysis.
Construct # of items Cronbach alpha Composite reliability AVE Career growth Occ special Instructors Family Stress
Career growth 4 0.825 0.852 0.654 0.809
Occ special 3 0.794 0.821 0.668 0.086 0.817
Instructors 3 0.665 0.738 0.582 0.205 —-0.163 0.763
Family 4 0.667 0.743 0.531 0.530 0.195 0.014 0.728
Stress 3 0.850 0.856 0.709 0.038 —0.501 0.283 —0.075 0.842

1. Correlations bottom left triangle, 2. Negative correlations between factors, 3. Square root of average variance extracted (AVE) on diagonal. This converts the AVE

to the standard deviation scale, so it can be compared to correlations located in bottom left triangle.
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Table 4
Mediating effect of stress.
UOC > stress > intention to commit Beta SE beta B R?
Step 1: UOC predicts intention 0.268 0.059 0.357 0.128
Step 2: UOC predicts stress —0.456  0.083 —0.417 0.174
Step 3: stress predicts intention —-0.309 0.051 —-0.451 0.203
Step 4: UOC predicts stress, which in turn
predicts intention
uocC 0.153 0.061 0.205 0.238
Stress —0.251  0.055 —0.366
Result —0.0750
Guidance > stress > intention to Beta SE beta B R?
commit
Step 1: guidance predicts intention 0.019 0.067 0.023 0.001
Step 2: guidance predicts stress 0.311 0.093 0.27 0.073
Step 3: stress predicts intention —-0.309 0.051 —-0.451 0.203
Step 4: guidance predicts stress, which in
turn predicts intention
Instructors' guidance 0.124 0.061 0.157 0.226
Stress —0.338  0.053 —0.493
Result —0.077
Family > stress > intention to commit Beta SE beta B R?
Step 1: family predicts intention 0.537 0.116 0.362 0.131
Step 2: family predicts stress —-0.586 0.171 —-0.275 0.076
Step 3: stress predicts intention —0.309 0.051 —0.451 0.203
Step 4: UOC predicts stress, which in turn
predicts intention
Family 0.383 0.111 0.258 0.265
Stress -0.261  0.051 -0.381
Result —0.0983

5. Discussion

The results found with the current study support the proposition
that academic major commitment is related to students' understanding
of the nursing profession and stress. Specifically, student value poten-
tial career growth, their understanding of the available occupational
specialties, instructors, and family when forming attitudes about and
actually committing to their major. This information should help nur-
sing program administrators as they develop strategies to recruit and
retain potential students. Further, the work also acknowledges the ne-
gative affect that stress has the various relationships. Thus, adminis-
trators should take time to address students concerns about potential
and actual stressors.

5.1. Limitations

Since all the data collected in this study was through a self-reported
survey instrument, we acknowledge the potential for common method
bias. To address these concerns, we did use multiple questions for each
construct of interest and tested the various measures using confirmatory
factor analysis. In addition, we point out that data were collected from
just two nursing programs. Additional data from other programs, could
improve the generalizability of the findings.

6. Conclusion

Despite the limitations of this research, the results contribute to our
understanding of how students actually form attitudes about and
commit to their academic major. We highlight the process with nursing
students, recognizing that program administrators are looking for ways
to recruit and retain these highly sought after students. These findings
suggest that when these students experience stress they may be inclined
to rethink their academic pursuits and the nursing profession alto-
gether. However, this study also sheds light on what administrators can
do to lessen attrition rates. Specifically, they can show students the
growth opportunity and occupational specialties within the nursing
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profession. In addition, they should recognize the capability of both
instructors and parents to influence students.
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